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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 
School name Friesland School 
Number of pupils in school  1327 
Proportion (%) of pupil premium eligible pupils 28% 
Academic year/years that our current pupil premium 
strategy plan covers  

2020/2021 to 2023/2024 

Date this statement was published November 2021 
Date on which it will be reviewed September 2022 
Statement authorised by Craig Patterson 

Headteacher 
Pupil premium lead Claire Mulcahy 

Deputy Headteacher 
Governor / Trustee lead Martin Garnett 

Chair of governing 
board 

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic year £254,000 
Recovery premium funding allocation this academic year £38,500 
Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 
 

£292,500 
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Part A: Pupil premium strategy plan 

Statement of intent 
 

Friesland School has a curriculum which embodies our values of Ambition, Teamwork, 
Honesty and Respect. Our broad and balanced curriculum is ambitious for all learners, 
especially disadvantaged students and everyone has equal access to the knowledge, 
skills and understanding that will enable them to make an exceptional contribution to 
the world we share. 

The curriculum offered to all students matches and exceeds the expectations laid out in 
the National Curriculum. Our students study a broad range of subjects during our two-
year KS3 before specialising across a significant suite of qualifications in KS4, with stu-
dents afforded four options choices leading to above national EBacc uptake.  

Our belief in a knowledge-rich curriculum underpins our long and medium-term plan-
ning. We know that our disadvantaged students need a strong knowledge -base with 
rich cultural capital to give them the best life choices. Key knowledge is mapped across 
all curriculum areas, intelligently structured so that particular knowledge and skills are 
taught and revisited at appropriate points, supported by both summative and formative 
assessment. Our curriculum is ambitious for all and we plan carefully to scaffold up as 
required.  

This year we have launched a comprehensive programme of internal CPD to guaran-
tee consistency of routines which we know benefits all learners and especially disad-
vantages students. Our new Friesland Lesson ensures that recall, questioning and in-
dependent learning activities are carefully planned for in each lesson and delivered us-
ing common language underpinned by high expectations. 

Reading and literacy are at the core of our curriculum and all students in KS3 read 
twice daily in addition to ongoing Accelerated Reader and library lessons; we are deter-
mined that all our learners read at or above chronological reading age. 

Our strategy works alongside wider school plans for education recovery, including in its 
targeted support through the National Tutoring Programme and we have put in place 
comprehensive systems for targeted intervention and additional support including ac-
cess to technology and blended learning packages. 

High- quality expert teaching ensures: 

• The curriculum is suitably demanding for all learners 
• Assessment is used diagnostically to close gaps 
• Pupil premium students are prioritised in planning and in lessons 
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Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 
Attendance  

Our attendance data over the last 3 years indicates that attendance among 
disadvantaged students has been between 5 - 8% lower than for non-
disadvantaged students. 
29 - 40% of disadvantaged students have been ‘persistently absent’ 
compared to 19 - 28% of their peers during that period. Our assessments, 
work scrutinies and learning walks indicate that absenteeism is negatively 
impacting disadvantaged students progress. 

2 
Literacy 

Our GL Assessments, Accelerated Reader Data and performance in reading 
comprehension tell us that disadvantaged students have much lower levels of 
chronological reading age compared with their peers. On entry to Year 7 in 
the last 3 years, between 64-69% of our disadvantaged students arrive below 
age-related expectations compared with 39-47% of their peers. Post-
pandemic the gap is the widest we have seen in 5 years. In September 2021, 
39% of disadvantaged students have reached chronological reading age, 
compared with 69% of non-disadvantaged. 

3 
Knowledge 
retention 

Our data collections and subject trackers tell us that disadvantaged students 
are not as successful in knowledge checks and summative cumulative 
assessment.  

4 
Aspirations 

The work we are doing on goals-setting and careers tells us that our 
disadvantaged students are less ambitious than their peers in their plans to 
progress to level 3 course and university. 

5 
Engagement 
in the 
classroom 

Our analysis of Class Charts data tells us that disadvantaged students 
receive more negative behaviour points and less positive behaviour points 
than their non-disadvantaged peers. In 2020-2021 there was a 4% gap in 
positives – negatives between disadvantaged and non disadvantaged 
students. 

6  
Social and 
emotional 
issues 

Our assessments, observations and discussions with students and their 
families have identified social and emotional issues such as anxiety, low self-
esteem, lack of resilience and goals. Lost learning and socialisation as a result 
of the pandemic has exacerbated these challenges. During the pandemic, 
teacher referrals for support increased and the number of referrals for 
disadvantaged students requiring support in 2020/21 is 225 PP out of 548, 
which is a big increase from 2019/20 158 PP out of 296. 
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Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
Narrow the internal achievement gap Progress 8 score of 0.0 

Narrow the internal attainment gap Attainment 8 score of 40.0 

Narrow the internal gap in 4+ Basics grade 4+ 50% 

Narrow the internal gap in Other Other Progress 0.0 

Maintain Ebacc entry Ebacc entry 2021 54% 

Reduce attendance gap Attendance target 91% in line with national 
average 

Reduce PA Reduce PA from last year, target 20% 

Improve reading ages measured through GL 
assessments and Accelerated Reader 

Progress in reading ages to narrow the gap 
in chronological reading age. GL 
assessment data will measure progress, 
completed for the first time in Oct 2021 by 
Years 7 and 8. 

PP students rewarded on line with non-PP No rewards gap 

Reduce C3 C3 gap of below 1 

Reduce C2 C2 gap of 3 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 90,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Middle Leader CPD To improve pupil outcomes, careful attention 
should be paid to how PD is designed. In 
particular, those who design and select PD 
should focus on mechanisms. 
 • Mechanisms are the core building blocks of 
professional development. They are 
observable, can be replicated, and could not be 
removed without making PD less effective. 
Crucially, they are supported by evidence from 
research on human behaviour—they have 
been found, in contexts beyond teaching, to 
change practice. 
 • Examples of mechanisms include revisiting 
prior learning, goal setting, providing feedback, 
and action planning 
EEF-Effective-PD-Recommendations-
Poster.pdf (d2tic4wvo1iusb.cloudfront.net) 

 
We found an average impact of teacher PD on 
pupil standardised test scores of .05 standard 
deviations (95% confidence interval .03-.07). 
This is equivalent to approximately one month 
of additional pupil progress. 
Teacher-professional-development.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

3, 4 and 5 

Teacher CPD on 
strategies to raise 
expectation and 
challenge 

There is much evidence to show that teacher 
CPD can have a strong impact on student 
outcomes (Cordingley et al 2015 and Darling-
Hammond et al 2017), with some studies 
suggesting gains equating to more than two 
years’ progress in one year. These gains have 
been shown to be even greater for students 
from disadvantaged backgrounds 
(Wiliam 2016 and Timperley et al) thus having 
the potential to improve the life chances of all 
students. 
Effective teacher CPD and CPD leadership: What… 
| HISP Research School 
 

1, 2, 3, 4 and 5 
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We found an average impact of teacher PD on 
pupil standardised test scores of .05 standard 
deviations (95% confidence interval .03-.07). 
This is equivalent to approximately one month 
of additional pupil progress. 
Teacher-professional-development.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

Increased faculty 
CPD time 

There is much evidence to show that teacher 
CPD can have a strong impact on student 
outcomes (Cordingley et al 2015 and Darling-
Hammond et al 2017), with some studies 
suggesting gains equating to more than two 
years’ progress in one year. These gains have 
been shown to be even greater for students 
from disadvantaged backgrounds 
(Wiliam 2016 and Timperley et al) thus having 
the potential to improve the life chances of all 
students. 
Effective teacher CPD and CPD leadership: What… 
| HISP Research School 
 
We found an average impact of teacher PD on 
pupil standardised test scores of .05 standard 
deviations (95% confidence interval .03-.07). 
This is equivalent to approximately one month 
of additional pupil progress. 
Teacher-professional-development.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

3, 4 and 5 

Curriculum Deep 
Dives to develop a 
strong knowledge-
rich curriculum 

• Prior knowledge plays an important role 
in how pupils learn; committing some key 
facts to their long-term memory is likely 
to help pupils learn more complex ideas. 

• Long-term memory can be considered as 
a store of knowledge that changes as pu-
pils learn by integrating new ideas with 
existing knowledge. 

EEF Blog: ECF– Exploring the Evidence: 
Prior knowledge and… | EEF 
(educationendowmentfoundation.org.uk) 

3,4 and 5 

Friesland Lesson 
and Teacher 
Planning Folder 

1 Before providing feedback, teachers 
should provide high quality instruction, 
including the use of formative assess-
ment strategies. 

2 High quality initial instruction will reduce 
the work that feedback needs to do; formative 
assessment strategies are required to set learn-
ing intentions (which feedback will aim towards) 
and to assess learning gaps (which feedback 
will address). 

3, 4 and 5 
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Teacher Feedback to Improve Pupil 
Learning | EEF 
(educationendowmentfoundation.org.uk) 

Reading in lessons The average impact of reading comprehension 
strategies is an additional six months’ progress 
over the course of a year. Successful reading 
comprehension approaches allow activities to 
be carefully tailored to pupils’ reading 
capabilities, and involve activities and texts that 
provide an effective, but not overwhelming, 
challenge. 
Reading comprehension strategies | EEF 
(educationendowmentfoundation.org.uk) 

2 

Enhanced staffing 
to allow for smaller 
groups especially in 
English and Maths 

 
 Small group tuition has an average impact of 
four months’ additional progress over the 
course of a year. 
Small group tuition | EEF 
(educationendowmentfoundation.org.uk) 

1, 2 5 and 6 

PP students 
proportionally 
represented in 
higher sets 

Making informed choices about the allocation 
of pupils to groups is important. For example, 
there is some evidence of pupils being 
disadvantaged by their relative age within 
a year group or through subsconscious bias on 
the basis of race or class. 
Setting and streaming | EEF 
(educationendowmentfoundation.org.uk) 

4 and 5 

Regular learning 
walks and work 
scrutiny with focus 
on PP engagement 

Create a leadership environment and school 
climate that is conducive to good implemen-
tation. 

• Set the stage for implementation through 
school policies, routines, and practices. 

• Identify and cultivate leaders of imple-
mentation throughout the school. 

• Build leadership capacity through imple-
mentation teams. 

Putting Evidence to Work - A School’s Guide to 
Implementation | EEF 
(educationendowmentfoundation.org.uk) 

4 and 5 

All lessons start with 
a Do Now activity 
which is recall based 
to embed knowledge 
retention 

• Prior knowledge plays an important role 
in how pupils learn; committing some key 
facts to their long-term memory is likely 
to help pupils learn more complex ideas. 

• Long-term memory can be considered as 
a store of knowledge that changes as pu-
pils learn by integrating new ideas with 
existing knowledge. 

3 
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EEF Blog: ECF– Exploring the Evidence: Prior 
knowledge and… | EEF 
(educationendowmentfoundation.org.uk) 

Assessments are 
cumulative and low 
-stakes testing is 
regular 

Providing high-quality feedback to pupils is 
integral to effective teaching. Equally, gathering 
feedback on how well pupils have learned 
a topic is important in enabling teachers to 
address any misunderstanding and provide the 
right level of challenge in future lessons. 
Assessment and feedback | EEF 
(educationendowmentfoundation.org.uk) 

3, 4 and 5 

Assessment data 
and feedback 
identifies clear next 
steps for teachers 
and PP students. 

When used effectively, diagnostic assessments 
can indicate areas for development with 
individual pupils or across classes and year 
groups. Some methods can also help teachers 
isolate the specific misconceptions pupils might 
hold. 
Diagnostic_Assessment_Tool.pdf 
(educationendowmentfoundation.org.uk) 

3, 4 and 5 

Effective use of 
homework including 
timetable and 
targeted support. 

Homework has a positive impact on average (+ 
5 months), particularly with pupils in secondary 
schools. 
Homework | EEF 
(educationendowmentfoundation.org.uk) 
 

3, 4 and 5 

Whole-school 
literacy strategy 
including 
Accelerated 
Reader, WOW and 
DEAR 

Trial found Key Stage 3 pupils using 
accelerated reader made 3 months’ additional 
progress in reading compared to other similar 
pupils. 
EEF_Digital_Technology_Guidance_Report.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

2, 4 and 5 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £72,500 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Blended learning 
using Google 
Classroom, 
GCSEPod and other 
online platforms 

…to improve learning, technology must be 
used in a way that is informed by effective 
pedagogy. The question of how to use 
technology to improve learning is not distinct 
from the question of how to teach effectively, or 
of how children learn.  
EEF_Digital_Technology_Guidance_Report.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

1, 3, 4, 5 and 6 

National Tutoring 
Programme – 

On average, one to one tuition is very effective 
at improving pupil outcomes. One to one tuition 

3, 4, 5 and 6 
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targeted PP 
provision.  

might be an effective strategy for providing 
targeted support for pupils that are identified as 
having low prior attainment or are struggling in 
particular areas. 
One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 
 

Disadvantaged 
mentoring 
programme 

The impact of mentoring varies but, on 
average, it is likely to have a small positive 
impact on attainment. 
 
Mentoring | EEF 
(educationendowmentfoundation.org.uk) 

4, 5 and 6 

Targeted after 
school intervention 
and revision 
sessions 

Programmes that extend school time have 
a positive impact on average but are expensive 
and may not be cost-effective for schools to 
implement. Schools will also need to consider 
the workload and wellbeing of their staff. 
Extending school time | EEF 
(educationendowmentfoundation.org.uk) 

3, 4, 5 and 6 

 
Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £130,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Pastoral Leader CPD There is much evidence to show that 
teacher CPD can have a strong impact 
on student outcomes (Cordingley et 
al 2015 and Darling-Hammond et 
al 2017), with some studies suggesting 
gains equating to more than two years’ 
progress in one year. These gains have 
been shown to be even greater for 
students from disadvantaged 
backgrounds (Wiliam 2016 and 
Timperley et al) thus having the 
potential to improve the life chances of 
all students. 
Effective teacher CPD and CPD 
leadership: What… | HISP Research 
School 
 
We found an average impact of teacher 
PD on pupil standardised test scores of 
.05 standard deviations (95% 
confidence interval .03-.07). This is 

1, 5 and 6 
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equivalent to approximately one month 
of additional pupil progress. 
Teacher-professional-development.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

Unifrog aspirations, 
pathways and 
enhanced careers 
support 

Impact on educational outcomes 45 
research studies identified. 60% of 
these provided largely positive findings 
of educational outcomes. Looking at the 
impact of different careers education 
interventions on achievement at GCSE, 
these suggest, on average, relatively 
modest attainment boosts. The other 
studies suggest impacts were mixed or 
neglible, rather than negative. 
SYM873648_Careers-Education-
Infographic 
(d2tic4wvo1iusb.cloudfront.net) 

4 

Pastoral Leader 
engagement funds 
including wider 
enrichment support e.g. 
D of E. 
Also Pastoral Leader 
budgets 
£5000 each Y7-11. 
 

Extrinsic motivation—in the form of 
external influences such as gaining 
rewards and praise—is useful to 
address some minor misbehaviours or 
to encourage positive behaviour. 
Teachers can use tangible techniques 
such as rewards and sanctions, or less 
tangible strategies such as praise and 
criticism, to improve motivation, 
behaviour, and learning. However, it is 
intrinsic motivation, or self-motivation, 
that is crucial to improving resilience, 
achieving goals, and ultimately is the 
key determiner to success. Children 
who are intrinsically motivated achieve 
better and are less likely to misbehave 
Improving behaviour in schools 
(educationendowmentfoundation.org.uk) 

1, 4 and 5 

Student training on 
school values/ culture/ 
routines 

Several high-quality studies suggest 
that a shift of focus from managing a 
child’s behaviour towards teaching a 
child learning behaviours may be 
beneficial. This research evidence fits 
with the message from the 2005 report 
from The Practitioners’ Group on School 
Behaviour and Discipline led by Sir Alan 
Steer, “‘Learning Behaviour’” 
Improving behaviour in schools 
(educationendowmentfoundation.org.uk) 

1, 4 and 5 

Increased wellbeing 
support including 
counselling, mental 
health support and 
designing/ adjusting 
curriculum around 
specific SEMH needs. 

Social and emotional learning 
approaches have a positive impact, on 
average, of 4 months’ additional 
progress in academic outcomes over 
the course of an academic year. This 
finding, however, has very low security, 
so schools should be especially careful 

6 
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to monitor the efficacy of SEL 
approaches in their settings. 
Social and emotional learning | EEF 
(educationendowmentfoundation.org.uk) 

Increased staffing, 
training and systems to 
tackle PA and improve 
attendance 

Poor school attendance is a significant 
problem in the UK and many other 
countries across the world. In 2019/20, 
it was reported as 4.9% overall, with 
special schools showing a higher rate 
equal to 10.5% and persistent absence 
at 13.1% in England (gov.uk 2020). 
Research has found that poor 
attendance is linked to poor academic 
attainment across all stages (Balfanz & 
Byrnes, 2012; London et al., 2016) as 
well as anti-social characteristics, 
delinquent activity and negative 
behavioural outcomes (Gottfried, 2014; 
Baker, Sigmon, & Nugent, 2001). 
However, evidence suggests that small 
improvements in attendance can lead to 
meaningful impacts for these outcomes. 
Attendance-REA-protocol-21092021.pdf 
(d2tic4wvo1iusb.cloudfront.net) 
 

1 

Behaviour systems and 
rewards 

Both targeted interventions and 
universal approaches have positive 
overall effects (+ 4 months). Schools 
should consider the appropriate 
combination of behaviour approaches to 
reduce overall disruption and provide 
tailored support where required 
Behaviour interventions | EEF 
(educationendowmentfoundation.org.uk) 

4, 5 and 6 

Opportunities for 
student leaders. 

Peer tutoring, on average, has 
a positive impact on both tutors and 
tutees and may be a cost-effective 
approach to delivering one to one or 
small group tuition in a school. 
Peer tutoring | EEF 
(educationendowmentfoundation.org.uk) 
The potential impact of metacognition 
and self-regulation approaches is high 
(+7 months additional progress), 
although it can be difficult to realise this 
impact in practice as such methods 
require pupils to take greater 
responsibility for their learning and 
develop their understanding of what is 
required to succeed. 
Metacognition and self-regulation | EEF 
(educationendowmentfoundation.org.uk) 
 

4 



 

12 

GOALS weeks  The potential impact of metacognition 
and self-regulation approaches is high 
(+7 months additional progress), 
although it can be difficult to realise this 
impact in practice as such methods 
require pupils to take greater 
responsibility for their learning and 
develop their understanding of what is 
required to succeed. 
Metacognition and self-regulation | EEF 
(educationendowmentfoundation.org.uk) 

4 and 5 

 
Total budgeted cost: £292,500 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 
year.  

 

Student groups 

  CP8 P8 A8 
All 0.02 -0.13 47.4 

48.0 
Boy -0.19 -0.32 45.2 

42.6 
Girl 0.31 0.12 50.4 

46.6 
Dis -0.49 -0.67 34.8 

47.6 
Not Dis 0.17 0.03 51.2 

47.6 
 

Our internal assessments and TAGs during 2020-2021 showed that the performance of 
disadvantaged students was better than the previous 2 years, although the gap was still 
significant when compared with non-disadvantaged. Ebacc entry was 58% in 2021, an increase 
on 52% in 2020. In this academic year we are maintaining Ebacc entry at over 50% in Years 11 
and 10 (PP EBacc entry for current Y11 is 32%, in 2021 it was 36% and in 2020 18%). 

The outcomes we aimed to achieve were not fully realised. We used a rigorous TTCT –
moderated system to generate TAGS through the use of mock exams and while we are 
satisfied the data is robust and reliable, it is not as positive as we planned for when we wrote 
the PP Strategy in September 2021.  

As evidenced in schools across the country, partial closure and remote learning was most 
detrimental to our most disadvantaged students and at times they could not access the PP 
provision we had in place. The impact was mitigated by the quality remote learning we 
provided which was praised by parents and the work that went into curriculum development 
and CPD. Our staff focused on effective communication with home and wellbeing support, 
prioritising disadvantaged families. 

Now that we are back in the classroom, we are closing gaps, ensuring the curriculum is 
diagnostic and providing a raft of new strategies and opportunities including enhanced exam 
preparation and targeted intervention to ensure PP students attain in line with national figures 
for all students. 

Attendance: 
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2020 – Dis 90.2% Non dis 95.4% - 5.2% difference 

2021 – Dis 88.7% Non dis 95% - 6.3% difference 

Persistent absence: 

2020 – Dis 29% Non dis 10% - 19% difference 

2021 – Dis 40% Non dis 12% - 28% difference 

These figures are a concern and represent a significant barrier to our disadvantaged students 
making progress. Covid is a mitigating factor, but is only part of what remains a long-standing 
issue for us. 

Attendance procedures were revamped in 2020, with new staffing in place and a programme of 
home visits implemented.  We believe that this is having an impact which will feed through to 
attendance figures in time.  Staffing and structures around attendance have been updated 
again in 2021, with support from the Trust attendance lead. 


